Differentiated Instruction

This lesson has been adapted from "Authentic Persuasive Writing to Promote Summer Reading” (ORC record #4427) using Lenz and Deshler’s SMARTER planning model.

Authentic Persuasive Writing to Promote Summer Reading

Rationale:  Motivation is seen as a key factor in the enhancement of learning for students with ADHD and behavioral disabilities.  Choice is an important vehicle that can motivate otherwise reluctant readers and writers.  This particular lesson utilizes choice in a variety of ways.  First, students choose their own groups and/or their own themes.  Next, students choose books for a personalized list.  And finally, students are able to choose the manner in which they are assessed by selecting the vehicle for an authentic persuasive media piece.
SMARTER Planning

Shape the Critical Questions

What is the critical 10 percent for these lessons?

Essential understanding

In order to be a knowledgeable consumer of the thousands of book titles published each year, you need to create a system for yourself that helps you to choose books that will entertain and/or inform you.
What objectives align with the essential understanding?

· Students should be able to recognize the characteristics of books that make “good” reading.

· Students should be able to group books into lists according to theme.

· Based on theme, students should be able to choose an appropriate vehicle for presenting their booklist.

· Using the criteria for “good” books, students should be able to persuasively argue the merits of their choices.

Map the Critical Content
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Analyze for Learning Difficulties

· Inability to explain and generalize the characteristics of “good” books.

· Difficulty defining a theme (what do these books have in common?) with corresponding titles.

· Difficulty choosing and using the most effective medium for persuading their classmates. 

· Navigating websites. 

Reach Enhancement Decisions

· Use a small-group approach to compiling lists (peer support).

· Provide a limited number of web addresses with annotated bibliographies.

· Review the quality characteristics using specific examples from familiar literature.

· Provide a chart for students to record book title, book synopsis, and characteristics that make the book “good.”

· Students, as a group, will come to a thematic decision, but if they have difficulty, provide a number of suggestions and ask them to support their choices.

· Use examples of presentation methods.

· Allow students to practice their presentation to a small group, providing them with feedback before presenting to the class.

Teach Strategically

Cue: Provide specific examples of book lists, persuasive presentations, book characteristics, and thematic topics.

Do: Use charts, websites, etc., and provide limited options for books themes and modes of presentation. 

Review: Have students share work on a daily basis, and allow for peer feedback.

Evaluate Mastery

Do cursory checks of book charts and presentations using a rubric.  Score final presentation using the same rubric.

Revisit Outcomes

Reteach any components where students received unsatisfactory ratings, and allow students to “try again.”
________________
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Teacher reviews the characteristics of “good books.”





Organizes small groups by either:


Heterogeneous ability


Homogeneous ability


Thematic interest





Working in small groups, students compile book lists from:


Websites


Library


Handouts





Design persuasive arguments:


Choose medium


Present to another small group


Present to class





Teacher distributes completed list to class.











