Differentiated Instruction

This lesson has been adapted from "Persuasive Writing: Environmental Issues” (ORC record #3812) using Lenz and Deshler’s (2004) SMARTER planning model.
Persuasive Writing: Environmental Issues

SMARTER Planning

Shape the Critical Questions


Essential understandings

· Informational text is often written to persuade you to take a particular position. Critical readers are watchful to see what message the author is trying to “sell” and whether or not the argument is both well reasoned and grounded in evidence.

· In order to persuade others that your position is justifiable, you need to structure an argument with compelling reasons and supporting evidence.

What measurable learning objectives align with the essential understandings?

· Students should be able to read informational text (or watch documentaries) about an environmental issue and pick out important facts, examples, and expert opinions from the reading (or viewing).

· Based on the information they find, students should be able to form an opinion about a way to address the issue (pro or con) and use their opinion to form a thesis statement.

· Students should be able to find three reasons to justify their opinion with facts, examples, or expert opinion to back up these reasons.

· Students should be able to write a persuasive essay that includes an introduction (with the pro or con thesis statement), at least one body paragraph (with three reasons supported with facts, examples, etc.), and a concluding paragraph.  

Map the Critical Content
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Analyze for Learning Difficulties

· Lack of background knowledge about environmental issues.

· Difficulty establishing an argument and collecting evidence to back it up.

· Difficulty developing a thesis statement.

· Difficulty writing a well-organized persuasive essay.

Reach Enhancement Decisions

· Use a model persuasive essay and think aloud through an essay graphic organizer.

· Prepare a fact-finder chart (divided into two sections: pro and con), and have students use it as they read articles or watch documentaries; they can compare their completed charts with those of others who are working on the same issue. Preselect reading or viewing materials on issues, and let students choose from a short list of issues.

· Use the TREE routine (Harris, Schmidt, & Graham, 1997), as a prewriting activity.

· Use a peer editing procedure from Chadwell’s Writing Program (Type IV writing) with first drafts.

· Provide students with a scoring rubric to use as they review a partner’s first draft and as they prepare their final drafts.

Teach Strategically

Cue:  
   Provide an overview of the lesson sequence (lesson map).

Do:  
   Use think-alouds, charts, and organizers as students do research and prepare essays.

Review:  Have students compare their findings, share their drafts, and make revisions.

Evaluate Mastery


Do cursory checks of fact sheets, essay graphic organizers, and first drafts. 


Score final drafts with a rubric.

Revisit Outcomes


Reteach any components where students received unsatisfactory ratings.


Practice persuasive writing preparation and execution with another topic.

________________

Lenz, B. K., & Deshler, D. D. (2004). Teaching content to all. Evidence-based inclusive practices in middle and secondary schools. Boston: Pearson.

Fact-Finder Chart Example
Topic: Conserving Fuel

Question: Should the government set limits on how often a person can fill up his or her gas tank?

	Yes--It is a good idea for the government to set limits.

Positive Evidence (Pros )
	No--It is a bad idea for the government to set limits.

Negative Evidence (Cons)

	
	


TREE Procedure 

The TREE procedure is an example of an approach known as self-regulated strategy development (SRSD).  For a full description of SRSD in the area of writing, see the article by Harris, Schmidt, & Graham (1997). The following is a brief overview of how a teacher could use the TREE SRSD procedure in a one-on-one, small-group or whole-class format:

Develop background knowledge about persuasive writing: Emphasize key elements in persuasive writing (premise, supporting reasons, and conclusion), and identify elements in published essays and in student work.
Conduct individual conferences with students: Go over previous writing, discuss current writing strategies, introduce self-assessment techniques, and help each student write a goal statement geared toward writing improvement.
Introduce the TREE strategy with a chart and a rationale for each element*:
· Think--who will read this, and why am I writing it?

· Plan what to say using TREE (note topic sentence; note reasons; examine reasons; note ending).
· Write and say more.
*Use visual of a tree to reinforce elements:  Trunk = topic sentence, and roots = reasons.
Model the strategy using a think-aloud procedure, discuss the importance of positive self-talk during writing, and have each student write a list of self-talk statements.
Have students memorize the steps and positive self-talk statements.
Provide support as students implement the steps.
Shift to independent performance (after three or four essays).
________________

Harris, K. R., Schmidt, T., & Graham, S. (1997). Strategies for composition and self-regulation in the writing process. LD Online, http://www.ldonline.org/article/6207.
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