Differentiated Instruction

Leading to Great Places in the Middle School Classroom
Before you begin, consider these steps:

· Explain the purpose and importance of the concepts in the lesson. 

· Give examples of practical implications for lesson concepts and how students can benefit from the lesson.

· Identify the role of technological literacy in the lesson—for example, is technology essential to the concepts being taught? How might the use of technology help students who are struggling learners and/or who have more visual and kinesthetic learning styles?
This lesson has been adapted by Karen Starling from “Leading to Great Places in the Middle School Classroom” (ORC Record #1360) using Lenz and Deshler’s (2004) SMARTER planning model.  

SMARTER Planning

Shape the Critical Questions


What is the critical 10 percent of this lesson?

Essential understandings
· Examination of “great leads” by authors of prominent adolescent literature illustrates how setting, action, character, reflection, event, or dialogue leads the reader into a story.

· Experimentation with alternative leads for a text can change one’s expectation for the direction a text will take.


· Using “great leads” as models can help students generate effective leads in their own writing.

What skills objectives align with the essential understandings? 

· Students will be able to listen to text leads and rate them according to how well they like them, and then discuss their reasons for a particular rating.
· Students will be able to listen to others’ ratings to remind themselves that readers can experience texts differently.

· Students will be able to discuss how an alternative lead might change an expectation for the direction a text will take.

· In small groups, students will be able to choose a preferred alternative lead for a given text and express a rationale for their choices.

· Each student will be able to focus on a lead in his or her own writing portfolio, write two alternative leads using two different lead strategies, indicate the one that best fits, and then write a rationale for the choice.

Map the Critical Content


Analyze for Learning Difficulties

· Students may have difficulty articulating reasons for a rating.

· Students may not know the various strategies used in writing a lead (setting, action,


character, etc.).

· Students may have difficulty expressing a rationale for choosing a particular alternative

lead.

Reach Enhancement Decisions

· Teacher will model how to create a lead several times before expecting students to attempt creating one independently.

· Teacher will be prepared to review and display the various strategies used to write a lead.

· Teacher will circulate among the students during student work times to provide
  


additional examples when needed and to provide support for struggling learners.

· Students may need additional practice writing alternative leads for a provided lead.

· Teacher will provide reteaching for students not meeting learning objectives.

Teach Strategically

· Cue: Collect and read exciting “great leads” to grab the interest of students.

· Do: Use overhead, handouts, and teacher and “student as teacher” to model examples for learning objectives.

· Review: Revisit the learning objectives of this lesson during subsequent reading and writing assignments throughout the school year.

Evaluate Mastery

· Collect note cards from rating activity.

· Evaluate participation and contributions during small-group and whole-class activities.

· Determine whether and how well students are able to identify the various strategies used for writing leads. 

· Evaluate alternative lead examples for student’s own writing and the rationale used for the text being used.

Revisit Outcomes

· Provide many opportunities for student verbalization during small-group and whole-class activities.

· Review the strategies that are used to generate effective leads in subsequent reading and writing activities.

________________
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Homework—each student completes his or her alternative leads, chooses best lead for the text, identifies the strategy used, and is prepared to share lead and rationale for choice that was made.





During class, students work independently, generating at least two alternative leads for their piece of writing, using at least two different lead strategies.





Students open their own writing portfolios and choose a writing piece to practice revising a lead.





Whole group—each small group shares its choice and rationale, identifies the strategy used, and speculates on the direction the text might go.





Small groups—each group reviews the lead for a known text and some possible alternative leads and jots down rationale for the choice.





Using the same handout of great leads, students identify strategies used in each lead. (Review may be needed—make leads available.) Whole group discusses how a specific strategy can lead to an expectation for where text is headed.





Students turn in note cards.





Students move to small groups—they share their ratings and explain why they rated them as they did.





Students listen to teacher read lead, and then each student rates them using simple note card system.





Students receive handout copy of great leads (using link provided or teacher’s own collection of great leads).
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