An Example of Achievement Data Masking
the Stark Differences in School Effectiveness Across Subjects within Year

% Certain Predicted Actual Progress.
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Comment:
Your School Despite there being only a 1% difference in the rate of reading and
2004-2005 math proficiency for the 2005 students, there is a qualitative
difference in the amount of progress facilitated in each of those
3rd Grade Achlevement The state red subjects.
1. Reading 79.0
2. Mathematics 78.0 The achievement status scores may mask the differences in school

effectiveness across subject areas, if the amount of progress
facilitated in each subject area isn’t considered.




An Example of Achievement Data Masking
the Stark Differences in School Effectiveness within Subject Across Years
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Comment:

Despite there being only a 1.5% difference in the rate of reading proficiency between the
2005 students and the 2004 students, there is a qualitative difference in the amount of
progress facilitated for each of those cohorts.

The achievement status scores may mask the differences in school effectiveness across
years, if the amount of progress facilitated in each year isn’t considered. As a matter of
fact, when such qualitative differences in progress are noted across years, this usually
indicates that there has been a structural change in curriculum, instruction, or teaching
personnel over the same time period. In the example shown here, there in fact was a change
in teaching personnel from 2004 to 2005.

Perhaps of most interest here is that by looking at just status scores, one would be hard
pressed to notice such a change in school effectiveness from 2004 to 2005, without noting
the progress each cohort made.




